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Part one – statistical information

a. Name of CETL   
Centre for Excellence in Professional Development (CEPD)   
b. Name of Institutions(s)   
Stranmillis University College; A College of Queen’s University Belfast.   
c. Contact name (someone likely to be in post until July 2010)   
Mr. Fergal Corscadden.   
d. Name of person submitting the self-evaluation   
Mr. Fergal Corscadden.   
e. Start date of CETL   
September 2005   
f. Anticipated end date of CETL (if known, i.e. will it end with the money, when, will it continue in some recognisable form?) 
In its present form and funding, 31 August 2010.   
g. Lead Director(s) and dates associated with CETL   
Dr. Leslie Caul Sept 2005-Sept 2009 (now retired). 
Ms. Audrey Curry Nov 2009-present (Assistant Vice-Principal).
h. Total amount of award: capital and running   
£250,000 [Running]  
i. Briefly describe what the capital was used for (e.g. refurbishment of three small group teaching rooms and small lecture theatre; building of office and informal social/learning space for students)   
Creation of ‘Enquiry-based Learning Spaces’ including accommodation for upwards of 60 learners.  Tools include multi-touch screen artefacts [tablet notebooks; Microsoft multi-touch table; group-based workstations with video-on and multi-screen showing]; other interactive, group-based enquiry facilities across the College.  Facilities are to support and embed the extension of enquiry-based technology enhanced learning (TEL) activities across a significant number of modules with underand post-graduate learners. 
j. What will these facilities be used for in academic year 2010-11? (indicative/anticipated) 
To embed and extend the use of interactive, collaborative and enquiry-based delivery using a blend of face-to-face methods with appropriate TEL tools.  Access to the facility, and to the developing expertise, will be experienced by all students who enter the University College in 2010-2011.  This will be achieved through an innovative programme of enquiry-based technology enhanced learning designed to facilitate transition to study in higher education.   
k. Average number over lifetime of the CETL of persons employed at any one time, in FTEs and by type: academic, admin, other (please indicate type of job) 
1, Full-time Educational Developer (09/05-present).  2 Directors (1 now retired).   
l. What are staff employed by the CETL towards the end of its HEFCE funded life going to do when this funding ends? Summarise, do not name staff, e.g. 2 part time academic staff return full time to university role; centre administrator has job in private sector lined up; research officer has an academic appointment for 2010-11 in another university; learning technologist will remain employed by host faculty to continue with similar work; not yet clear for 1 staff member) 
The College is currently exploring how it might consolidate and mainstream the work of CETL.  The option of appointing a full time Educational Developer will be considered once the College has received its budget for 2010-11.  
m. Number of ‘spin out’ projects funded: List projects by title and amount awarded, and name institution if other than host. 
A number of funded projects by other institutions/funding bodies were supported by CETL with active engagement of the CETLs’ Educational Developer.  
· (Digitally Resourced Engaging And Motivating Science) (DREAMS) – funded by AstraZeneca Science Teaching Trust 
· Books And Stories In Children’s Science (BASICS) - funded by AstraZeneca Science Teaching Trust 
Additional ‘in-house’ projects were also developed using Rewarding and Developing Staff monies, under the ‘Partnership Fund’and the ’Innovations Fund 1: 
· Sharing of Good Practice in Literacy.  Funded by Stranmillis Partnership fund.  CETL project managed this, including the direction of the DVD.  A DVD examining Linguistic Phonics (LP’s) lesson delivered to KS1 pupils.  The video was recorded by a local television production company, MGTV.  The content has been used to promote LP’s across the College. 
· Use of digital video to support learning in Physical Education.  This was funded by the Stranmillis Innovation Fund. The CETL sourced the software [Dartfish] and helped to produce the completed video for analysis within the project.  The project involved collaboration between the Health and Leisure Education (HLE) tutors, the CETL and the partnership school Harmoney Hill Primary School, Lisburn City, Northern Ireland. 
A number of smaller ‘in house’ projects have also been funded.  For a full list of CEPD projects, please see website here.   
n. Number of peer reviewed outputs published that relate to CETL work – 
See in Annex A. 

If you wish, list up to 5 other outputs that have not been peer reviewed   
See in Annex A. 
1 Note the Partnership & Innovations Funds were developed by Stranmillis University College to promote partnership & innovative work across the College.
o. Number of events held to develop or disseminate work beyond the CETL in the last three years internally; externally. Please also draw attention by means of a short paragraph each to 3-5 events that have been especially important or noteworthy, e.g. title, date, size, type of attendees, purpose, why it was important. 

CEPD Internal Dissemination day, December 3rd 2008 – Link
This was an important event that marked a significant shift in terms of how the CETL promoted its ongoing programme of work.  Academic staff and students involved in projects were facilitated to discuss their projects from a teaching and learning perspective, thus enhancing the normal protocol of dissemination from an educational development perspective.  This allowed other academics to hear for themselves how much input was required, exactly what support was available through the CETL and to what extent enhancing student learning was viewed as central to the design of activities.  Crucially, evidence from the students’ involvement and virtual experiences demonstrated positive outcomes.  The intention was to role model benchmark practice that would draw in more academic staff members to the CETL initiative from under represented areas.  The audience also included the RSCni staff members.  Showcasing the TEL tools used by the Centre to a wide stakeholder group is central to our practice.

Oxford Shock of the Old – April 2nd 2009 - Link
This was one of the first major external conference presentations since the conception of the CEPD.  Although there were previously many internal and small scale conferences, this one was significant in that the audience was mainly made up of colleagues from other universities in the UK from a similar background and who shared similar roles in their organisations.  Feedback from peers helped to critically affirm the overall ethos created and approach adopted the Stranmillis CEPD and identified areas for further improvement.

TEL showcase April 30th 2009 – Link
This event was important to promote the various TEL tools that were highlighted at the BETT event earlier in the year.  The three vendors chosen to showcase their tools included Quizdom, OURLesson and ConnectED.  All three were chosen for their diversity and range of tools in relation to use within and outside the classroom.  However, despite the fact that ConnectED pulled out on the day of the event, it was a success with many students and staff interacting with the tools.  It is hoped another event will be organised in the autumn of 2010.  

Escalate May 2009 – Link 
This event represented the first collaborative project to be disseminated to a large external ITE audience at ESCalate.  This project involved a number of students who used handheld digital cameras and a number of software tools to produce a video diary of their experiences of using the W5 (an interactive discovery centre in Belfast) as a resource for the teaching of science to KS1 & 2 pupils at local schools in N.I.  Interfacing with an external partner to create an appropriate experience for learners and the importance of utilising this type of external resource as practising teachers were explored.  

TEAN, Glasgow May 2010 – Link
This event will include two presentations being delivered by three staff members involved in CETL projects.  These are significant in that the work being promoted in essence represents the ethos and excellence in current College practice.  The focus for the CETL at Stranmillis views ‘critical reflective practice’ as central to all stages of professional development and seeks to explore how the authentic and realistic use of TEL tools supports and enhances the development of this practice.   We hope that these presentations will excite and challenge the audience and help the academic community to think about using similar approaches and tools.  

p. If any appropriately experienced member of your CETL team wishes to participate in a peer review scheme of CETL self-evaluations, please provide their names and contact details, especially email. (Participation in the scheme means that you are putting your own self-evaluation up for peer review and indicating willingness to act as a peer reviewer for up to 2 other self-evaluations. These will need to be completed within a reasonable timescale, to be determined once we see how many people wish to be involved.)   
 No member of staff has been nominated for this role.
  
  
Part two – evaluative reflection 
Question 1 
Please reflect on how effective your CETL has been in contributing to the objectives set out for the CETL initiative when it started. Be concise and do not exceed 1,000 words for the whole of the question 
i. To reward practice that demonstrates excellent learning outcomes for students. 
The CETL has rewarded both staff and students involved in projects in a number of ways.  Firstly, utilising opportunities presented by the Innovations & Partnership Funds, staff were encouraged to identify context appropriate projects to enhance TEL.  Successful projects were prioritised for access to the services offered by the CETL.  This included expertise in the development of digital resources and consultancy on projects from conception, through delivery to dissemination to the academic community, both internally and externally, via conference papers and other outputs, for example journal articles.  Students, who have been central participants to all of the above projects, have not only developed considerably their skills in the use of technological and pedagogical tools in the classroom, but have been awarded College Certificates for taking part in innovative activities. 
ii. To enable practitioners to lead and embed change by implementing approaches that address the diversity of learners’ needs, the requirements of different learning contexts, the possibilities for innovation and the expectations of employers and others concerned with the quality of student learning. 
Student engagement in CETL projects has introduced them to cutting edge digital tools, software and methods not otherwise available to them.  This represents a significant shift in their learning and illuminates the importance of innovations in the classroom, whether this is using handheld learning devices for recording and reflection or using technology enhanced learning in their own teaching during school based work (SBW).  The emphasis on lifelong and experiential learning within a blended learning environment precipitates the notion of collaborative and interactive learning skills.  Access to qualitative content, mainly digital video of classroom scenarios, continues to provide an open access to 24/7 – 365 anytime, anywhere learning, therefore providing a twenty-first century attitude to curriculum augmentation.    
iii. To enable institutions to support and develop practice that encourages deeper understanding across the sector of ways of addressing students’ learning effectively. 
The embedding of a variety of authentic digital learning tools used within a blended learning delivery method has shifted the emphasis institutionally to a more open and accessible learning environment.  The many projects that continue to lead with excellence and innovation will be disseminated further and other projects using best practice template models will be supported.  This will be across all Education pprogrammes [health and leisure, early years, primary and post-primary].  This is supported by an inventive use of updated physical resources to complement the collaborative and interactive nature of the enquiry-based delivery methods.  Essentially by providing a dynamic learning environment and moving away from the passive transmitted, didactic only instruction mode.  
iv. To recognize and give greater prominence to clusters of excellence that are capable of influencing practice and raising the profile of teaching excellence within and beyond their institutions. 
All CETL projects have focussed on the enhancement of student and staff engaged with partnership schools and colleges within the Northern Ireland region.  In addition the projects sought to extend the work of the CETL to the wider U.K. Higher Educations Institutions (HEI’s).  Regionally, this has manifested itself in a cluster of schools in N.I. working closely with academic staff members and through CETL.  This is especially where the CETL time is utilised to act as a broker and trouble-shooter, as a developer for the projects and also to provide an element of consultanc facilitating the embedding of solutions within the institutions. A troubleshooting role also helps to deliver projects where expertise may not be available in relation to TEL tools and approaches and extends the nature of the CETL work beyond the institutional excellence model at Stranmillis. At present much of this work has focussed on STEM subjects and SEN subjects.  However, excellence clusters are beginning to develop in all areas where CETL has had lead and/or support for example on the BA, BEd, PGCE, MEd and HLE programmes at the College.  A further extension to other areas of specialism including Technology and Design, Business and Enterprise, Art and Design, Music, History and Geography is ongoing , with enhancement proposed for the next Semester (2010/11).  All academic staff involved with successful projects are leading the way by influencing practice and enhancing the profile of benchmark practice and teaching excellence.  This includes internal seminars and external conference presentations {Oxford, Shock of the Old; Escalate/TEAN; Others}   
v. To demonstrate collaboration and sharing of good practice and so enhance the standard of teaching and effective learning throughout the sector.   
The CETL continues to collaborate across the sector nationally and internationally.  Collaborations have taken many innovative forms including, for example, using ‘development’ software tools with Stanford Center for Innovations in Learning, California, USA; Cambridge & London Metroploitan Universities, England. Other collaborations include pedagogical training for example, with Brighton Design CETL; Queen’s University Belfast, St. Mary’s Training College, Belfast; Microsoft.  Collaborations have emerged from dissemination conferences hosted by and beyond the College.
vi. To raise student awareness of effectiveness in teaching and learning in order to inform student choice and maximize student performance.   
Student involvement in the CETL initiative includes direct contact through workshops/tutorials hosted and/or supported by the CETL Educational Developer. To date this activity has impacted upon 500+ students. It has challenged the learning experience for these students by moving their expectations away from didactic, instructionist methods of teaching towards a more facilitative, dynamic, enquiry-based collaborative interaction between student-student (peer/group work), student-teacher and student to technology.  Much of this change in methods has been augmented by the introduction of TEL tools.  Students have access to cognitive digital video analysis and development, multimedia tools which are threaded throughout modules.   These enhance their understanding of subject knowledge and help build the transferable, digital skills necessary for their employability in a vastly dynamic market.  This access also provides distance, or at home learning with web-based multimedia learning objects, extending learning beyond the classroom.  Future close links with students will include engagement via the suite of TEL spaces providing students with access to digital tools and games for the testing, embedding and researching of authentic uses of contemporary digital technologies based around the pedagogical methods required to engage learners from Early Years to Key Stage 4.  
Question 2 
Please set out the aims and objectives specific to your CETL at the start; and for each one reflect how well these have been achieved. Be concise and do not exceed 1,000 words for the whole of the question.   
Objective 1 - to establish a Centre for consolidating and enhancing partnership in teacher education that will enable students in training to interact with live classrooms and to further develop their practical teaching by building on existing innovative practice in teaching and learning 
The initial bid proposed interaction with live classrooms.  We reported in the formative evaluation 2007 that, after a literature review in early 2006 and a review of staff skills level in relation to the analysis of live feeds into classrooms, that as a pre-cursor we would explore interaction using asynchronous video.  Upon reflection, this was an appropriate change of emphasis.  Much of the work using asynchronous video has steered the focus in the direction of reflecting on practices and the ability to revisit video content and manipulate, evaluate and annotate for the purposes of enquiring about current practices.  This has enabled the staff and students to explore the reflective model and discuss classroom practices of existing College students and other in-service practitioners.  We are continuing to create a bank of videos to be used as best practice models within multimedia learning objects.  These are used to augment discussion around a topic from a distance using web based video analysis tools.  This graduated use of digital video tools for critical reflective practice has enabled staff and students to better understand what it is they should be reflecting on whilst exploring the video evidence.   Additionally, we have successfully enhanced partnerships with schools by developing learning resources in tandem with continuing professional development.  This reciprocal approach makes it easier for us to use these institutions for our proposed synchronous projects.  We have built up a mutual respect and trust in relation to the use of technology enhanced learning with an explicit pedagogical thrust.  Based on growing confidence and increasing expertise it is only now is it feasible to explore the proposed interaction with live classrooms.  
Objective 2 – enhance the quality of learning opportunities available to students through face-to-face interactions with teachers and children in schools.  The Centre will address partnership through web-carried, wireless technology.  The aim will be to encourage students to interact in a learning situation with a live classroom and to have the opportunity to explore the classroom, the learning environment, classroom management and relationships and resource management at a distance.   
The decision to side-step away from live feeds to asynchronous exploration enabled staff and students to get to grips with new concepts and new technologies.  In order to help make the use of TEL tools seem ubiquitous, we must first know how and what is useful.  Prior to the CETL initiative, less than 5 % of staff had any exposure to video conferencing in relation to live explorations.  Such endeavours were previously only used to make face-to-face contact with students at a distance.  They did not include classroom analysis and/or observations, therefore, in order to set up such tenuous links, without first exploring reflective and observational techniques can be detrimental to the pursuit of ‘excellence model’.  Nevertheless, with increased broadband and enhanced wireless delivery and access across the College in the more recent past, the ability to use synchronous live streaming, and the recording of such interactions with a myriad of recording of streaming video tools available, interactions will begin to support synchronous feeds in projects planned for 2010-2011.  The significant work carried out by the CETL in relation to the diversity of video content now available to students at the College is much richer in terms of the ability to revisit  the content, over and above live instantaneous (not recorded) feeds.  Significantly, live feeds will be used in combination of the asynchronous, recorded consent controlled content, in that, students will use the live feeds to explore further classroom practice.  They can also be used in an enquiry-based approach whereby students have no prior lead on the lesson being broadcast and the idea is to analyse the information as it comes in.  They are then required to reflectively comment on the feeds after they are transmitted and discussed rigorously with peers and lecturer.  
Objective 3 - The remit of the Centre will include the enhancement of the University College’s partnership programme with schools.  In developing new initiatives to enable students to teach more effectively, the Centre will establish opportunities for work-based observation from within the University College and draw upon the University College’s established expertise in a number of fields.  These include teacher education generally, management of school-based work, establishment of partnerships, teaching practice, continuing professional development for staff in schools and the use of multi-media in learning and teaching. 
The use of multimedia tools has changed the way teacher education is explored and competence developed.  The further embedding of template models throughout the College’s Programmes will continue in the coming academic year 2010/11 with a view to establishing the institution as a Centre for Excellence.  Also, with the ability for students to work flexibly and innovatively,using the video artefacts and multimedia learning objects (MLO’s) developed in partnership with schools, will help to consolidate a model of excellence that will be exploited much more as the College expands the model in the coming academic years.  Additionally, involving students in projects where they take the lead in relation to using technologies to explore the teaching arena has produced a number of unexpected, yet exciting outcomes. 
Question 3 
Please add any objectives that emerged as the CETL developed, and reflect on these as for question 2 (500 words maximum). 
Partnerships- The increasingly confident and expert use of tools and methods that the CETL brings to academic staff and the student population has produced unexpected outcomes well beyond the imagination of the initial aims and objectives.  For example, new avenues of potential income strands via the development of CPD artefacts and multimedia resources has opened up; research papers in peer reviewed journals are now desirable features of project proposals; potential to exploit live synchronous feeds with follow up projects [trust, expertise]; collaboration between primary and post primary partner schools and the College. 
Student-led practice – Many of the CETL projects involve students actively engaging with new technologies such as, using web based digital video exploration and reflection tools; multimedia development tools; video reflective tools; video and audio editing tools and other handheld devices.  These tools have been used to support the teaching and learning (T&L) and have been pedagogically led.  Therefore, the use of such enquiry-based approaches have helped to deliver our objectives of further embedding excellence in  TEL across all pathways.  
Teaching skills development – Staff involved on CETL projects have transferable digital literacy skills and confidence in the use of digital technologies to enhance their T&L.  This has facilitated the introduction of new delivery methods (facilitation vs. didactic; enquiry vs. instruction; interactive vs. passive) which has encouraged a twenty-first century model of teaching. 
Research – Staff involved with CETL now have a number of new opportunities opened up for them in relation the Research Excellence Framework (REF).  This is particularly so as academic staff can use the skills and attributes developed through CETL projects to help focus more expertly on their subjects and with the introduction of new literatures.  For example, now staff in subject specific research areas can forge links to include Multimedia Learning (Mayer, 2005) and the Learning Sciences (Sawyer, 2006).  
Collaboration – Staff and students now work within modules much more collaboratively.  This has emerged as a feature of the use of blended learning (face-to-face & technologies in the classroom – and at a distance).  Furthermore, a number of academic personnel are involved in collaborations on projects across subjects (Science, Mathematics, Employability, Special Needs, and Health & Leisure).  A more collaborative environment has emerged with an academic community confident in their ability to explore innovations brought about by the CETL initiative. 
Question 4 
Irrespective of your answers to questions 2 and 3 above, please reflect on, and draw out the achievements and benefits of the CETL (1000 words maximum) (Think about different audiences, types of output, impact internal and externally, on professional / staff development, on student learning, work over an extended period, use of money for facilities development etc.)   
Benefits for student learners 
· Pedagogical enhancement (Staff & Students) 
Prior to the work carried out through CETL, students had limited opportunities to become involved with enquiry-based approaches to learning in the classroom.  Generally, little technology enhanced active learning to enhance the pedagogy was in evidence.  Also, few learners had access to audio visual resources to explore classroom practice, over and above the typical use of passive watching video in the classroom. The successful introduction to an enquiry-based approach via CETL initiatives  has brought to the staff and student learner population an enhancement to their pedagogical knowledge.  This development marks a significant achievement in that the pedagogical enhancement has been supported by an embracing of technological developments.  Moreover, the pedagogical enhancement via CETL work for staff has also shifted awareness and practice into an enquiry-based methodology; enabled by the support of technology enhanced learning approaches with expert knowledge essentially aggregating the innovative work across the College.  
· Technological development (Staff & Students) 
Reflecting back to when the CETL began and what has been achieved, even by the mid-way stage (See CETL formative evaluation for more here), it is apparent that there are significant developments in the use and embedding of technologies at the College.  For example, students and staff now have access to a range of technologies (see list of projects and technologies used here) that include software's and hardware ranging from desktop PC’s and Notebooks to multi-touch-screen net-books and other handheld devices at the College.  Staff and students therefore benefit from this access; which can be utilised outside of the remit of the CETL or CETL projects and are used within modules where staff have autonomously integrated TEL as a direct result of their exposure and collaboration with CETL.  Moreover, the use of Web 2.0 and TEL tools in general continue to be embedded within modules and act as augmentation to the pedagogical delivery modes.  It is reasonable to conclude that the use of such tools is pedagogically led and student-centred and not used as add-on ICT artefacts.   Furthermore, where staff embrace the use of TEL tools now, as an enculturation, whereby they have their students using these tools to discover answers via enquiry, over and above passive listening, we feel that the CETL has significantly exceeded its original mandate and this stands as a considerable achievement.  The TEL tools are used authentically (Jonassen et al, 2005) and are directly related (Turney et al, 2009) to the critical and reflective nature of the craft of learning (Hung et al, 2009). Additionally, the use of new tools for the appropriation of new knowledge and for meta-cognitive learning and thinking skills via video enquiry and analysis, has cemented the notion and practice of pedagogical research and the social practice of learning at the College.    
· Experiential learning (Students) 
Through CETL projects the realisation of a situated (Collins et al, 1989) and experiential learning experience has been achieved.  In essence, a holistic enculturation of learning environments is evidenced in the very nature of real time teaching in the classroom, captured by video and used as evidence of ‘truthful’ teaching experiences, critically reflected and discussed within an enquiry-based learning schema.  This approach enables many of the learners to experience the environment they hope to occupy soon as beginning teachers and involves them actively in the learning experience.  Students become professionals over the duration of their course. Experiential learning is accomplished by direct and authentic exposure to pupils in the classroom, classroom practice by in-service teachers and delivery from existing and past pre-service teachers at the College and classroom environments in general.    
Benefits for academic staff   
· Pedagogical enhancement 
Much of the excellent work carried out by academic staff and already in evidence at the College prior to the CETL initiative has been enhanced further with the introduction to new methods and TEL tools.  As with all ‘new’ approaches to T&L there was some initial apprehension to the development of teaching by way of facilitating the learning and introducing new techniques and technologies.  This stems from, as mentioned in the formative evaluations, a lack of directed staff development initiatives over and above the ‘normal’ staff development opportunities for example access to study for PhD.  However, as the CETL initiative has evolved over the 5 years, it is much easier to define exactly what skills are required in order to enhance further the pedagogical research and practice for academic staff.  For example, skills in the use of digital tools where the tools used are pedagogically sound: therefore, developing a professional development strategy that focuses on specific tools which are directly related to subject. Nevertheless, staff who engaged more readily with the CETL have significantly improved their pedagogical methods, aggregated in the changes they have made at the course design level to embed the changes, for example an enquiry-based learning approach replacing a learning via transmission mode of delivery and active-based learning over and above passive learning.  This is especially so in relation to using TEL tools in the classroom.  Furthermore, CETL support has helped to persuade academics to explore the possibilities and realities of active learning in a blended learning environment; essentially providing students with a more accessible, motivational and interactive contemporary education within a holistic, experiential environment.    
· Technological developments 
Initial involvement with CETL was somewhat tentative and muted. However, despite this through a process of internal dissemination using academic staff involved in CETL projects, it became clearer that the technologies were tools that were being used in conjunction with course/module content to augment the delivery.  In general it was a student-centred initiative, in that it was the students who mainly interacted with and developed skills in their use of tools via an enquiry-based methodology.  Despite this academic staff did engage with the tools by developing their own materials using VideoPapers; GLO Maker; Movie Maker; Dartfish video analysis tool; DIVER; Movavi; and many others.  Tools and skills they had not previously been aware of nor considered using within their subject and T&L in general.  Therefore, through CETL, staff developed their technological skills using authentic and related digital tools.   
· External benefits 
CETL projects have helped to strengthen the partnerships the College has with schools across the region especially in the area of developing artefacts and training for students and staff in relation to multimedia and other TEL approaches and tools.  For a list of projects please see here for more.    
Question 5 
Have there been any disappointments in how the CETL has developed/what it has achieved. What are they, why did they happen? (600 words maximum) 
In terms of disappointments, the CETL has not attracted the engagement of a significant body of academic staff during the funding period.  Rather it has attracted a select group of enthusiastic staff. This in itself has proved successful in that a number of key developments both pedagogically and technologically have evolved which have provided template models in which to build upon.  Also, the academic staff who engaged with CETL early on teach mainly within STEM subjects, which helps promote the STEM agenda (QCA, 2007).  Moreover, this is to be addressed post-funding with the view to involving all staff in the decision on the future of the excellence model and to form a more directive model with expectations of embracing the innovations in line with strategic priorities.  Change wise the CETL initiative has acted as a catalyst in the metamorphosis from the notion of instructionism (only as the means for transmitting knowledge) to a constructionism reality.  The disappointing aspect is that this has been done so on a marginally small scale, roughly 20% of academic staff.  Nevertheless, as has been mentioned already, improvements in terms of impact and numbers involved will be for the focus for the period 04/2010 and beyond.    
Question 6 
Please reflect on the difficult and easier aspects of getting the CETL going and of getting your messages across. For example: Has action/change followed; where and why did you meet success or resistance. What worked, how did you discover this, how do you know it worked? (1000 words maximum) 
Easier aspects   
Where & why successful | change aspects | what worked 
Regarding successful change aspects in relation to T&L in general, as has been recorded previously in the formative evaluation, enthusiastic staff involved in the initiative at the beginning, continue working with the CETL to develop new projects and these have broadened in terms of the scope and detail in relation to the use of TEL within their subjects. This has also helped to encourage other staff from a number of other specialism’s.  All work closely with the CETL Educational Developer and in the main see projects through to the end.  Sspecialism’s where the uses of TEL tools are most successful include the STEM subjects:  this is particularly important to address the STEM agenda/report.   With relation to the revised curriculum in N.I., it has been more useful to provide access to video evidence of examples of practice; so that current and future students can investigate teaching practices accessed within modules to form a large part of the ‘learning’ at the College.  This is the successful aspect of introducing the TEL tools within a blended learning environment.  Success therefore has been promoted via the authentic use of TEL tools, in a related and enquiry-based environment and among enthusiastic academic staff.   
Regarding change in the practice-based research, the link to pedagogical and design-based research (Koschmann, Stahl & Zemel, 2007) and research through active involvement in projects, without doubt has led to changes in curriculum delivery modes.  For example, changes within module descriptors [delivery, assessment and skills development], with the continuation of active learning and enquiry-based approaches; this also includes the introduction of video analysis and reflection tools.  Moreover, the shift in using TEL tools for teaching augmentation per se and more towards a shared use of TEL tools in the T&L environment in general, enriches the teaching arena where student-led enquiry of subject or learning objectives is more conducive to a meta-cognitive learning approach.  What has worked for us is the notion of experimentation and the understanding that projects can be tweaked as part of an evolutionary and interactive design.  Furthermore, there has been an awareness of the concept of change by piecemeal means and not a meteoric change; this effectively allows academic staff to experiment with new methods and tools and then develop further once they have cemented the idea of effective change within their own psyche (for example using a combination of TEL tools and approaches within a single module to enhance further access to content for students).    
Difficult aspects 
There have been a number of difficult aspects of the CETL objectives which have for a variety of reasons surfaced over the timeframe and these have been recorded in the formative evaluation.  However, as the project has evolved these issues have dissipated somewhat.  In short there are a few salient or overarching issues which remain problematic for example, 1) only one newly appointed staff member working on all aspects of project (research, educational and multimedia development, sourcing and training on use of TEL tools, report generation, conference attendance and presenting, administration and more); 2) initial, generic technophobia (a somewhat hostile acceptance at the start where staff interpreted the initiative as a technological project, and this was compounded by the fact that there was/is an overall technophobia resonant throughout the College; 3) a misunderstanding of the initiative as a technical innovation and not a TEL one (again, linked to 2 above if staff are not convinced that their embracing of new methods and tools ‘fit’ with their subject/discipline, then this has a detrimental effect on the extent to which staff will engage; 4) only certain times of the year are suitable to work with academic staff [as outlined in the formative report] – for example, academic staff responsibilities on other projects, or out at school-based work (SBW) – 5) institutional changes (staff retiring, senior management changes, other).  The review process has provided a clearer vision as we move forward and many of the challenges are now viewed as opportunities.  
Question 7 
Has your CETL adopted/used/been based around any specific theories, e.g. of change, or of student learning? If so, what, how have these underpinned your work, have they been useful? (1000 words maximum) 
There have been a number of theories that have been adopted for our purposes in relation to conceptually identifying and placing our work in the context of a theoretical underpinning.  The following is an example; 

Learning Sciences 
The learning sciences (LS) (Sawyer, 2006) has contributed much to the field of pedagogical research and has helped to guide our theories somewhat in relation to the power and applicability of using TEL tools in the classroom and beyond.  Significantly the LS focuses not only on classroom based learning but the experiential learning that takes place in the home, among peers, at work and attempts to elucidate the threads and connections by way of worked examples, case studies and significant research.  This understanding of how learning takes place in multi environments and its interconnectedness promotes the notion and importance of a culture of lifelong learning.  Furthermore, LS research strenghthens the argument for the ubiquitous use of TEL tools in the classroom. Especially where technologies are used at home and in the workplace and where we should be integrating these types of learning into the teaching strategies and curriculum delivery where possible.  This is in light of the fact that enhanced interactivity, collaboration, peer and whole group learning all involving school children up to and including Key Stage 4 (KS4) in an engaged and exciting learning environment, takes place during their leisure time and during game play (Caperton, 2010; Gee, 2008). Therefore, we must take heed of this an attempt to adopt some of these learning strategies for the classroom.  
Constructionism 
The notion of constructing knowledge via active participation is not new to T&L.  Seymour Papert (1980) discussed this in relation to the use of computers and the Logo programming language during his teaching.  The possibilities of constructing knowledge with TEL tools has been celebrated and extended beyond Paperts vision much more in the most recent past with the wireless handheld and mobile technologies creating a canyon between student skill levels and teacher skill levels (Chan et al, 2007).  Moreover, the 'catching up' with the digital natives (Prensky, 2001) is a matter of issue in some respects.  However, if the knowledge construction is student-led, then this provides a much richer pedagogic environment as we have witnessed, whereby the lecturing is supplanted by a more facilitative role and the collaboration in the classroom still remains buoyant.  For example, students’ acceptance to use a variety of tools in the classroom for the discovery of the ‘truth’ in terms of answers to problems set by academics within the curriculum remains steadfast.  Indeed, student reactions to this immersion into the realm of TEL tools in the T&L environment have proven very positive.  For the most part this has involved a reflective practice model (Corscadden, Bell & McCullagh, 2010) which they have embraced fully as a lifelong learning skill.  Therefore, the theoretical notion of constructionism remains salient to the work instigated and supported by the CETL drive.  
Reflective practice model 
The ability to reflect upon the professional practice of others and peer and self reflection during initial teacher education (ITE), and for post-graduate training is crucial to develop confidence and to go beyond the surface learning and into a much deeper and richer investigation of delivery.  Our endeavours to promote critical and reflective practice by adapting theories on reflective practice (Schon, 1983; Collins et al, 2006;) with the use of TEL video tools provides for that extra dimension (Corscadden et al, 2010) essentially going beyond the reflective practice dogma.  Central to this is the fact that students are actively engaged in the whole process, i.e., the recording, editing, and annotating, scripting reflections and developing multimedia resources and producing as evidence demonstrations of their teaching.  Active participation in a critically reflective environment has thus far been successful: this is the model we wish to extend and embed.  

Situated learning model 
Without doubt the reliability of a combination of natural artefacts (teachers, students, real classroom settings and the classroom environment per se) contribute to the holistic enculturation and experience for students involved in CETL projects and during their T&L in general.  Situated learning (Brown, Collins & Duguid, 1989) remains a relevant theoretical model within which to promote a holistic teaching experience.  Moreover, by providing a situated experience, married with the ability to record and analyse post immersion, opens up a whole new avenue of potential benefits for teacher and learner.  Coupled with self, peer and whole group reflections, the situated model lends much more to the debate and evaluation of teaching practice as it provides a non simulated environment which ITE in the main requires exposure to much more.  We have used this model and theory to test the validity of exposing students to the ‘real’ environment, and then analysis takes place virtually via web-based video reflection.  This combination has proven successful. 
Multimedia learning / Technology enhanced learning (TEL) 
The CEPD focus on TEL tools to help sew together the pedagogical and technological strands of innovative endeavour has proven successful thus far.  Indeed, it could be argued that we have only just scratched the surface of the introduction to this phenomenon.  TEL can be described as a myriad of uses of socio-technical devices and softwares to enhance T&L activities across all disciplines.  Our specific use of digital video analysis and reflection tools, under a multimedia learning (Mayer, 2005) umbrella, has enabled the CETL to promote an authentic and related to subject model.  Without focussing in on Web 2.0 as the vehicle to help us achieve our goals of enhancing pedagogy, we instead have focussed in on the pedagogical aspects of embracing TEL as augmentation to our aims and objectives.  This allows scalability in terms of what such tools will provide for in the future.  We are aware of many TEL tools that provide the ability to record synchronous video and then allow the content to be analysed and shared; and this we have already discussed as being the next step for us in terms of experimenting with TEL. Blended learning 
The ability to provide a rich synchronous (whether it is face-to-face in the classroom or over a wireless internet connection) and asynchronous (access to content already recorded this includes video, audio, animation and text media) mix continues to engage our learners and promotes active learning within an enquiry-based environment.  We have the potential to and indeed offer T&L at a distance, using the blended learning model.  Crucially, this extends to existing and potential students and can be realised further through careful planning, marketing and endeavour.  The CETL initiative has cemented the reality of an excellence model; whereby access to courses at Stranmillis can be achieved from anywhere at any time globally.  This is the essence and attractiveness afforded by having the capacity to offer blended learning.  Indeed, the practice of eLearning is propelled further with the extended use and expert knowledge in this approach to making accessible the excellence teaching at the College.  
Interactive / Motivational learning 
Interaction with student-student, student- teacher and student-technology has been a key feature of this initiative.  This is key to any further investigation in order to identify for future reference the interactivities and motivations that are effective and conducive to a successful and holistic learning environment.  Admittedly, we are the embryonic stage of research with this.  However, we agree that this interactivity using TEL tools in a blended learning environment demands a concurrent and multi-user input use; this allows a free-flowing simultaneous access to asynchronous content, which can be accessed at a distance or virtually in the classroom/College via wireless access.  Essentially, this provides multiple options for instruction and delivery and encourages interactivity among all parties and especially the relationship between student and teacher, providing for healthy dialogue.  This interaction in the classroom is also a positive step towards breaking the mould of instructionism only teaching: essentially where investigations are discussed on the key principles of the domain, in the classroom.  It is our view that interaction in this regard is supported very much by the practice of a blended learning approach using TEL tools.  
Question 8 
Reflecting on the last five years what other important messages are there that you want to convey about your CETL - its successes, difficulties, impact etc. (1000 words maximum) 
Conceptual changes to active learning from passive learning 
The most significant changes and successes for the CETL at Stranmillis have seen the move towards an acceptance of the use of TEL tools to support T&L and not as a threat to replace elements of T&L already in existence.  However, it is also realistic to acknowledge the changing shape of education in light of the global shift towards participatory and social practice of learning (Hung et al, 2009).  Furthermore, the moving away from the traditional teaching methods espoused by many academic staff at the College, namely didacticism, towards an active learning mode should be noted.  Stranmillis University College now centres its T&L within an excellence, twenty-first century framework by providing cutting edge curriculum with TEL expertise:  This has not been easy and indeed is still met with a measure of scepticism from some academic staff who continue to rigorously question the significance in terms of student-led, participatory learning.  While this is to be expected within such a short timeframe, the overarching success model demonstrated thus far is being promoted much more robustly by those with the responsibility to lead and by the more senior staff, hierarchically speaking, within the College.  
Students have also gained a considerable amount of experience through the many projects involving the CETL initiative (See projects here).  This we view as a successful aspect and one which we hope to continue to build upon as the work is embedded within the College.  The main difficulties we imagine will be in keeping up to scratch with the ever increasing social and participatory TEL tools, which effectively enhance the enquiry-based methodology and active learning modes.  Many academics who have engaged are still at the elementary stage of learning the new skills and techniques, especially where this requires a certain level of technical and pedagogical skill.  If looking for impact, the College will have to invest further in the expertise they currently have and indeed promote this expertise more robustly and either make involvement mandatory or offer greater rewards for academics who engage further with regard to innovations.  Moreover, greater responsibility and heightened awareness and recognition should be given to those who have grasped the opportunity to explore and innovate already; with a view to replicating and leading the way in terms of peer development and managerial capacity among colleagues.  The emergence of a new partnership with Microsoft leading to the Centre of excellence for Leadership, Innovation & Learning, to be launched in May 2010 at the College, will work in tandem with the CETL regarding promoting excellence across the College in the use of TEL.  This may help somewhat to extend the remit and ethos of the blended learning, enquiry-based approach currently in operation, and running successfully at the College. 
Embedding must be achieved from both top-down and bottom-up approach 
Without directing interaction and engagement in the core activities, the CETL demonstrated successfully thus far the old adage ‘you can lead a horse to water, but can’t make it drink’.  Therefore, it must be a resolutely and unambiguously directed mandate for all academic staff to develop a portfolio of projects aimed towards whole scale embedding with milestones to be achieved within one to two years clearly established.  The support in terms of successful development and research has already been demonstrated within the remit of the CETL.  Therefore, the opportunity now exists to extend this further and to elevate the College status globally as an international centre for excellence: an international centre that is already capable for providing courses and curriculum to as far away as Malaysia (see course website here for more).       
CETL support in developing modules to include TEL as core feature (Games; Video; Social, Web 2.0 tools; synchronous live streaming) 
Another core feature from the evaluations of the CETL is that of the need to create elements that are compulsory for students across all pprogrammes to complete.  This development should help to assuage the current deficit in skills particular to TEL tools in the classroom. This would also include the use of online, handheld and console games.  Much of the current work carried out and facilitated by the CETL to date has focused on the engagement and acculturation of video based technologies; to enhance reflection, dialogue and collaboration [co-teaching; peer & whole-group critique and dissemination].  However, as yet no formal, explicit development of a compulsory element to represent and embody the expertise of the CETL work has been acquired thus far.  Such engagement would include an exploration of what may be considered ‘social’ resources available outside of the classroom, but which can be used easily, and be more representative of the tools school aged children are currently engaged in using.  This would include the myriad of video-based tools available (for example DIVER; GLO Maker; Xerte & see here for a list of web 2.0 tools). Another feature for the development of a TEL options would include the study of the cognitive aspects linked to gaming (Caperton, 2010).  There is an ever increasing acceptance among the gaming and educational fields of the importance and significance of using real-world games in education (Gee, 2008).  This is an aspect that the CETL hopes to explore in more detail in the next semester 09/2010-2011.  And finally, as was mentioned above an exploration of the use of synchronous live feeds into the classroom see here for more. 
Question 9 
Reflecting on the last five years what important messages are there that you want to convey about the experience of being part of a wider ‘movement’/experience of other CETLs. (600 words maximum) 
Confidence in that mistakes could be made and shared as learning experiences 
Right from the very beginning of the CETL project it was made clear to us by HEFCE and the HEA that the CETL initiative was one that would allow institutions to explore the possibilities of innovations and to experiment without being too worried about the consequences of failure.  This allowed time to evaluate what the possibilities might be and initially this was done by way of evaluation using the Appreciative Inquiry (AI) model (Cooperrider, David, L, 2005).  See the report here for more on this, and see also the adapted AI model below.  From the model it is clear to see that the work of the CETL at Stranmillis at the project level informs the Centre from a co-ordination level.  This allows decisions to be made within teaching and learning to any replication and dissemination.  This is turn informs the institution and most importantly this is an iterative and cyclical model, each phase or entity feeding into and promoting the other.  Therefore, once ideas have been proven successful through projects the embedding takes place and this becomes institutionalised.This is the model that encapsulates the institution as a Centre for Excellence in Teaching and Learning. 
[bookmark: graphic02] Figure 1 Model taken from CEPD formative evaluation report   [image: ]
 The sharing of resources, tools and artefacts 
A significant proportion of resource sharing has helped to move the initiative forward not least with the access to development tools such as DIVER, GLO Maker and others.  In the most recent past access to online journals and the huge catalogue of literature that exists is becoming more accessible.  The development of multimedia learning objects (MLOs) is another way of sharing resources and the CEPD is developing a number of these, please see here for an example of an A-Level science experiment Bromobutane using the GLO Maker tool and hosted on the Gallery or the direct link here at Lumen Christi College, Derry, Northern Ireland; the partnership school involved in the project (please also see here for a comprehensive list of the projects). 
Mutual respect as experts and innovators among the community 
Throughout the CETL initiative the many opportunities provided for networking with other CETL staff from numerous institutions proved to be a successful element in the overall mutual respect and promotion of a community of innovators.  Evidence of expertise became more apparent as the individual initiatives from CETL’s throughout England and Northern Ireland found their identities and also where there was an overlap in objectives and similarity in ethos and vision, this helped to develop the community complete with a range of expert knowledge and skills.   
Ideas generation | Community of practitioners   
Crucial to any successful initiative are the people who work within it.  The CETL community has been creative and lucky in this regard relying on the mutual respect and the sharing of expertise among the institutions.  In this respect it could be argued that the CETL initiative and those who engaged in a shared environment were part of a larger community of practice (Lave and Wenger,  1991).  Within this there exist a number of other communities of practice or more accurately, Special Interest Groups (SIG’s).  These microcosms existing within the larger community feed the intricacies of the SIG’s and extend the findings, labour and philosophies that reside within them.  Most importantly, these SIG’s are responsible for sustaining the ideas and intellectual property that may be produced as part of the endeavours carried out by them.  The CETL at Stranmillis was involved with the CETL Internal Pedagogic Research and Evaluation Network (CETL-IPREN) through the work of Fergal Corscadden the Co-ordinator and Educational Developer.  IPREN still exists as a broker to the CETL community offering advice and small grant funding to the CETL community through monies provided by the Higher Education Academy (HEA).  
Question 10 
Please reflect on work emerging from your CETL that has been ‘transferable’, i.e. useable beyond the home audience for which it was originally developed. (You may wish to comment in terms of materials produced, a community created, understandings that CETL work has illuminated and which are useful to others, etc) (1000 words maximum) It would be useful to hear ‘messages’ and lessons learnt that you would like to continue to be disseminated.   
Introduction 
Much of the work the CETL at Stranmillis University College has produced is transferable and can be described as multimedia artefacts and in the main video based.  Additionally, through CETL a community of practice and a culture which promotes an enquiry-based education now exists and acts as an exemplar model which is being promoted and supported by the entire College academic community.  This is also supported by students who continue to support the embedding of such an approach with their open and relished use of TEL tools.  Over the past 4 years the CETL has created a bank of video resources; and multimedia learning objects are beginning to be developed for both internal and external audiences.  Looking at the content of the videos created and now reused within the context of T&L at the College in general, it is apparent that these resources would not have existed without CETL.  For a detailed list of the projects that have helped to create the video resources please see the website here.  Please note also, almost all of the video resources developed to date, with the exception of a few where no pupils are in view, are not publicly available.  This is due to the fact that the material content involves school children and where the consent for recording has been granted by the school Principals, it has been done so purely for use within the modules and pprogrammes at the College.   
Pedagogical transferability 
Where academics engaged with the CETL, developments and improvements in their pedagogical research and practice has seen the embedding of enquiry-based practices using TEL tools to support this.  This has been the case on a number of modules (Science; Mathematics; SEN) and within teacher education programmes at both under and post graduate level.  Success has been achieved to a lesser extent within the HLE undergraduate programme.  Also, the CEPD has run a number of workshops in the use of digital video analysis courses and are providing CPD Certificates in developing MLO’s and web-based video discussion; this all helps to transfer the pedagogical innovations beyond the funding (August 2010) and promotes the institution as an excellence model as proposed in the original submission bid in 2005.  Student access to a diverse and vibrant active learning environment, with a wider selection of authentic TEL tools has provided them with a much needed transferability of skills; specifically skills in the use of group-based and enquiry-based approaches and TEL tools that can be used in the classroom for example during SBW and beyond their professional training at the College.  Moreover, academics who continue to innovate using the model set out within the CETL work, can help to disseminate and promote an active and enquiry-based approach to T&L supported by the use of the ever-increasing myriad of TEL tools.    
Technological transferability 
As has been mentioned earlier in this report, attempting to embed technologies across T&L within the College initially seemed a daunting task.  This was due in part to a lack of ICT professional development and a culture of unawareness of technologies in relation to enhancing pedagogy.  This has shifted considerably and the transferability of TEL tools and methods of use within modules please see CETL projects list here for more on the types of tools used and within what context, has improved exponentially.  We envisage that students who now have access to interactive and reusable resources will embed these within their own teaching.  It is our intention to trial the use of handheld gaming devices and gaming consoles in the classroom in the coming academic year; after researching the use of these tools in relation to games that are used by KS1 – 4 pupils.  Our intention is to promote the cognitive engagement that pupils can be engaged in whilst working their way through the games and the multilevel skills set they carry and relate this to curriculum content within the areas of literacy, numeracy and the physical sciences to mention just a few.  The extent to how this develops and grows very much depends on the academic community at the College working smartly and closely with enthusiastic students; it is intended that certificates will be awarded to students who engage in such innovative projects whereby they are involved as researchers and developers.      
Experiential transferability 
Combining the ‘new’ enquiry-based approaches with TEL tools and providing access to classroom delivery whether this is face-to-face or via virtual means essentially provides students and staff with a holistic and experiential transferability of skills.  This includes the social skills and negotiation skills, motivational skills, problem solving skills, research skills, and technical skills required for peer and whole group interactions; as is the case for all learners involved in CETL projects.  Moreover, this experiential element is exploited by the use of TEL tools in that asynchronous and synchronous exposure to peer classroom delivery for debate and analysis in the classroom at the host institution (Stranmillis), remains most salient.  This is significant due to the fact that our initial submission objectives (see above for more on our initial objectives) have been achieved i.e., wireless access to local delivery content via virtual means.  Additionally, the use of video tools to reflect further on practice has propelled the practice of constructive and critical reflection in to a core lifelong learning skill.  This feature has been feedback received from students and staff alike and gathered via questionnaires and focus group interviews.   


Question 11 
How will the work and achievements of your CETL continue after HEFCE funding ends (1000 words maximum)? Please reflect on how far you think CETL work has become embedded in your institution or discipline and indicate if any structures have been put in place to ensure its legacy is not lost (1000 words maximum)   
Pedagogical achievements – scope beyond the funding 
Professional placement activities in the College have significantly shifted towards an enquiry and active learning methodology as has been mentioned throughout this project report.  This inventiveness in the placement models has the add-on effect of promoting research among academics in so far as an introduction to new literature, assessment approaches and methods of teaching have been accepted with great enthusiasm.  This fervour and a renewed thrust towards embedding new practices will be encapsulated and supported by the institution beyond the funding, post August 2010, through an integration of models of best practice.  A number of physical spaces have been redeveloped to allow the potential of collaborative, group-based methods (Gibbs, 2009) to flourish.  This expansion has been taken in collaboration with a number of other key stakeholders in the form of a partnership with the Regional Training Unit (RTU) and Microsoft Ireland under the auspices of the Centre of Excellence for Leadership, Innovations & Learning to promote further the excellent and innovative work currently in operation at the College and extends the embedded use of TEL tools within a pedagogical context.    
Technological achievements – scope beyond the funding 
Technology wise the adaptation of a wide range of TEL tools has had a positive effect on the overarching T&L agenda institutionally; more so as the CETL initiative has evolved and grown into a recognised vehicle within which to develop innovations in an explorative manner.  Considerable thought was given to the selection of appropriate tools along the way.   For example, tools that required little expertise or which did not have a steep learning curve for the learners: also, tools that were largely inexpensive and which were intuitive to use and accessible internally via intranet and externally via the World Wide Web (WWW).  Please see here for a list of projects and the associated tools used to develop/support these projects.  As a matter of due course however, an extension of use within the College is proposed for the next academic year with a view to a ubiquitous embedding.  Also, there has been a shift away from the use of desktop based PC’s and an emphasis towards the increased use of multi-touch tablets, handheld devices and multimedia in the classroom in general: significantly, where the use of these tools coincides with the use of collaborative software and within enquiry-based methods of delivery.  Software and hardware bought through CETL will also be used within the College, post funding.  These resources will allow staff and student access to a variety of useful tools for the creation of multimedia artefacts.   
Institutional developments – embedding the CETL ethos beyond the funding 
Dissemination in the form of showcasing CETL endeavours and illuminating the work within Academic and Operational Plans highlights the institutions’ commitment to embedding the work and initiatives the CETL has brought to Stranmillis.  As a result of these enterprises, the College remains steadfast in its ambition to persuade academic staff to explore the potential of embedding template models created via CETL projects into a whole scale excellence models.  A significant spend in relation to refurbishment of Central Building has increased student capacity within the 2nd Floor to a potential 250+ students; utilising space for group-based collaborative and interactive experiential learning.  Coupled with the investment in terms of hardware and software via Microsoft Education Ireland, and the push towards a enquiry-based learning enculturation, the embedding beyond funding for the Centre is crucial to the diversification and consolidation of new and existing courses respectively.  Other institutional developments are highlighted in the diversity and spread of expertise of the CETL at Stranmillis in other externally funded projects as have been mentioned above already (please see projects list here also).   
Question 12 
Do you think there are any emerging aspects of your CETL activity that will have greater importance in the future? (600 words maximum)   
Research contributions 
The development of modules combining new methods and TEL tools promoting a new approach for academics across the College in addition to enhancing their teaching and learning has also developed for them a much richer research base than previously existed at the College.   This is due to the nature of the design-based research and action research that has now transpired through the endeavours and support provided by the CETL initiative.  This therefore has been a timely advance in relation to the research and academic operational planning at the College, in that the requirements for REF returnable for example the quality of research outputs; the wider impact of research and the vitality of the research environment (HEFCE, 2010) as measures of success, can be realised much more readily with the support of the CETL across all pathways.    
Flexible learning 
All pathways have benefitted from a more flexible learning environment and access to curriculum content has been further opened up in a much more flexible manner due to the nature and convenience of the eLearning and blended approach.  This aspect of flexibility enhances the College profile and extends the excellence T&L at the College to a potentially more diverse and global audience.  For local students flexibility allows for the continuation of lessons beyond the classroom and at times and paces suitable for the candidates.  This propulsion into the blended, flexible arena places Stranmillis University College at the pinnacle of HE provision for ITE and post-graduate specialist training within the UK and beyond.   It is our intention to develop this as a business model to exploit the positive aspects of such provision locally, nationally and internationally.  
Technology enhanced learning (TEL) 
A large proportion of the work carried out to date has had TEL tools at the forefront.  As has been discussed at length during this report the ability to embed these tools across all pathways has assisted the CETL with its goal and objectives to deliver focussed, accurate and real professional delivery, virtually.  The use of TEL has inured the academic community towards a better understanding of enquiry and active-based approaches within their own subjects; specifically allowing them to experiment with ideas and traditionally difficult aspects of their subjects by way of an enhanced extrapolation of subject and discipline expertise.  The TEL tools used within the academic community have been selected for their appropriateness and authentic use in so far as they are the most practicable.  For example, we could only use tools that would allow access to protect the actors (school pupils and teachers) in the classroom; where consent had been given for use solely within the context of T&L at the College.  This includes web-based access that is username and password protected and multimedia content that is accessible only via the College intranet.  This does essentially limit the amount of tools, and yet conversely promotes an intelligent and not faddish use of tools; for example not using a long list of web 2.0 tools just for the sake of listing these as tools used within the T&L context.    
Question 13 
Any other comments (600 words maximum) 
Grateful for support (funding & opportunity to develop T&L) 
We would like to extend our thanks to HEFCE for the opportunity to significantly enhance TEL at Stranmillis University College and for their financial and administrative support within the remit of this initiative.  It has been and continues to be, an honour to have taken part in such an exciting and innovative project at the national level.  We hope we have demonstrated in all our reporting that the connection between T&L across all levels from Early Years education to HE remains an important part of our overall mission.  Also, and equally salient to our success, is the partnerships between all educational providers.The CETL initiative has enabled us to exploit these partnerships with the provision of a flexible, blended and technically rich enquiry-based environment that at its heart is pedagogically student-led.  We hope to somehow payback this financial assistance and show our continued support for innovations and excellence in TEL with the further embedding across the College, for example, with better and more advanced specialist research output (REF returnable), IT literate students and TEL competent teachers to match the heavy demands of the twenty-first century workplace.   The College’s Academic Plan for 2010-11 demonstrates its commitment to use the expertise and investment gained through the CETL project to shape and sustain the pedagogic and professional development needs for the future.
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